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 Experiences of Emergencies
Theme

Students read some personal stories from individuals who have experienced an emergency.

Working in groups they then interview a family member, friend or local community member and record their personal experience.
Key learning / Subject areas
· Studies of Society and Environment

· Health and Physical Education

· English
Detailed curriculum links are included at the end of this document. Tasmanian teachers please note – this lesson plan will assist students to develop skills in Thinking, Communicating, and Social Responsibility.
Duration
2 – 4 periods

Objectives
On completion of this activity students will be able to:
· recognise that individual experiences and the types of events that occur can vary in different emergencies 
· describe the different ways that people, families and communities respond to emergencies, and
· describe the different roles of governments and non-government agencies during emergency response and recovery.

Students will complete a What I Know, What I Want to learn and What I have Learned (KWL) Chart and explore individual stories depicting experiences of emergencies and disasters, followed by their own interview with a family member, friend or local community member who has experienced such a situation. This interview will be presented in hard copy or multimedia formats to the class.
Introduction

How do people cope in an emergency? 

Following on from the Me and My Community lesson plan, students will explore case studies, interview and collect stories from people in their family, friend or local community member and report back about their experiences following key focus questions.

Prior Learning

Students will need to have experience with:

1. graphic organisers such as KWL Charts 

2. effective interview questions (open and closed questioning)

3. working in mixed ability cooperative groups, with an understanding of the types of roles they might need to fulfil such as Group Leader, Reporter, Scribe(s)/Note Taker(s), Time-keeper and Ideas Generator.  If they are not clear on this, it may be beneficial spending some time preparing your students for cooperative group work before this lesson begins and discussing what comes with roles such as these (etc).
Materials required

Worksheets
There is one worksheet - KWL and several individual stories in this lesson plan. 
Web links

These links will take you to information about Protective Behaviour programs, a useful framework for creating safe spaces to discuss potentially traumatic events:
· http://livingwithdisaster.ema.edu.au/index.html
· http://www.police.nsw.gov.au/community_issues/domestic__and__family_violence/personal_safety_and_protective_behaviours
· http://www.police.qld.gov.au/Resources/Internet/services/documents/protect.pdf
 Teaching Guide

Teachers are also encouraged to read information on ‘Creating a safe classroom environment’ in the ‘About CALD students’ section of the teaching guide.

How do I teach this activity?

Step 1 – Whole Class activity

Prepare the class for this activity. Consider using a number of approaches – the board, visual representations, documentaries etc – of situations that can be defined as disasters or emergencies. 
Make sure there is a mixture of large scale and local examples:

· floods 

· high winds

· power failures 

· cyclones

· bushfires 

· chemical spills etc

Ask students to contribute their own examples and cover the board with these.

Step 2 – Small group activity: KWL Chart

Divide your students into mixed ability cooperative groups of 4-5. Explain that in their groups they will be given a story relating to a disaster or emergency to explore using their own KWL chart and the focus questions on Worksheet 1 – KWL.

This graphic organiser will provide a useful framework for the discussion of disasters or emergencies.

Ask the groups to list what they already know about:

· emergency experiences

· how these experiences can affect individuals

· how family, community, government and non-government agencies can provide help in times of disaster and emergencies

· the personal characteristics that help people cope with emergencies 

They should list what they know in the first column of the KWL Chart.
Then, they need to list what they need to find out about before they read or view the individual stories in this lesson plan. In the second column, they make their list. 

Then, encourage them to note down their answers to these questions as they read or view the stories in the third column of the KWL Chart – What I have learned.

Step 3 – Whole class activity: Sharing

Come together as a class and ask each group to report back on what they learned in the individual story, ensuring they address the four aspects (outlined above and listed in the KWL) they considered during their discussion.

Discuss as a class the differences and similarities in the experiences portrayed in each individual story after each group has reported back.

Step 4 – Pair activity: Interviewing a family member or friend

(The KWL process can be continued into this pair work. Once the students have broken into pairs, ask them to undertake the same process with similar focus questions for the interview.)

Ask each pair to identify a family member, friend or local community member who they will interview about their experiences of a disaster or an emergency using the four questions previously used in the KWL. Provide alternatives (for example neighbours or family friends, or people in the community like emergency workers) for students who cannot readily identify a family member to interview.

Remind students that disasters and emergencies take many forms and discuss how they might deal with cultural sensitivities and show an understanding if someone is feeling uncomfortable or reluctant to share their experiences with them. It might be useful to discuss the sorts of strategies your students might use to help people feel comfortable and also how to keep them on track (such as allocating a set time for the interview, telling the interview subject how long they would like each answer to be, providing the questions before the interview etc)!

These new individual stories collected can be in a number of formats – for example, written stories, spoken word recorded on an iPod or mobile phone or digital still or video camera. The stories could be recorded in other languages and be translated (but time needs to be allocated to this).

Step 5 – Whole class activity: Sharing the new stories

Organise a time for each story to be presented to the class. 

If you feel it is appropriate, invite the people who have been interviewed to be part of this celebration. 

Encourage your students to provide constructive feedback to their classmates on each story.

What’s next?

Students could complete the Take the Communication Mission or Families Preparing Together lesson plans.

Teacher Notes – What should I consider?

Language
Prepare the class by emphasising the learning objectives of these activities. You will have explained that this exercise is to help everyone learn about all the many situations that constitute emergencies and also of the different ways that people, families and communities respond to emergencies.
A key objective is to validate the many experiences of emergencies amongst the students in the classroom. A successful outcome would be for students to have a better understanding of the many ways that people prepare for, respond to and recover from emergencies.

Use the individual stories as a basis for language work to examine the grammatical structure and tone.

Provide examples of interviews, oral histories and explore audio and video stories such as ‘From the Ashes’ (Department of Human services, Victoria) and the ‘Red Alert’ student interviews (Emergency Management Queensland).

Discuss the types of questions that will need to be asked to elicit the required information. Work with your students to develop their understanding of closed and open questions and emphasise the benefits of being better prepared before the interview to enable an interview to run smoothly.

Culture
Be sensitive to the traumatic experiences some families might have experienced. The process of students interviewing family members will create a controlled environment where people share only what they feel safe in sharing. However, some students might not wish to interview family members about their experiences.  Some family members may not wish to take part. Make time to discuss options with them; they may wish to interview one of the people you have previously recruited as alternative interviewees.
Students need to feel safe if they are to discuss particular family characteristics or experiences, especially those outside the ‘norm’. If they feel they will be ridiculed they will not speak out and their work will not reflect their particular family situation. 

You may need to spend time doing some trust building work in the lead up to this activity. Be sensitive to the traumatic experiences some families might have experienced. 

Prepare the class by emphasising the learning objectives of this activity.  A key objective is to validate the many experiences and approaches to emergency management amongst the students in the classroom. A successful outcome would be for students to have a better understanding of the many ways that people have experienced and prepare for emergencies.

Remember the different views about what constitutes a family; gender roles; power differences; the role of experts ... (etc).

Worksheet 1 - KWL
What we Know, what we Want to know, and what we have Learned.
The KWL organiser focuses students’ thinking and understandings and is a framework for:

· exploring what they already know (prior knowledge);

· recording what they want to know; 

· reflecting on and listing what they have learned. How to Complete a KWL.

1. As a whole class, four questions are asked in relation to a topic. These are outlined in the first column of the KWL worksheet.

2. Before you begin reading the individual story, list what you already know or what you think you know in the first column about emergencies or disasters. Use the four questions to prompt you.

	K

What we know
	W

What we want to know
	L

What we learned

	
	
	


3. What you want to know through reading the story is listed in the second column.
4. After reading the story, list what you have learned in the third column 

	Date:
	
	KWL
	Names in group:

	Location:
	
	
	The individual story we read:

	Focus questions
	K

What I know already:
	W

What I want to know through this story:
	L

What I have learned through this story:

	1. What emergency did this person experience?

2. How did this particular emergency affect the individual?

3. Was any help available? (From family, friends, the community, government, non-government agencies? How did it help them?)

4. What personal characteristics do you think helped this person to cope with the emergency situation?

5. Other questions:


	
	
	


Individual stories

OMAR’S STORY
My name is Omar and I am 17 years old. My family arrived in Australia 6 months ago, and we live in a house in a town near Shepparton. My family includes my mother, myself, and my youngest brother Amir who is 8 and my sister Nina who is 10. My father was killed in Iraq, which is part of why we came to Australia as refugees. As the oldest son, I try to make sure I look after my family.

When the fires started we did not know what to do. Our phone was not working, and our neighbours were not home. We could hear the sirens, but we did not know what happened in Australia in emergencies. We went to the bus stop but the buses did not come, and we could see up ahead there was fire over the road. But we live a long way from town and I did not want to leave my family alone, so we stayed. After one day, emergency service workers came through the streets in large trucks and offered to take us to an evacuation centre. My mother was very unsure about this, and my sister was very upset, but I talked to them and convinced them it would be ok because I knew they were like police and wanted to help us. 

At the evacuation centre, a man called Tom showed us around and took us to sit with some other people from Iraq. He did not speak any Arabic, but he spoke easy English so I could understand and explain to my mother. Tom explained we would stay at the evacuation centre until it was safe to go home, and this may be a few days. They said there would be beds and food, as well as people to help us if we need anything. 

Tom suggested we visit the first aid workers. My sister was not feeling well and she was very upset, so I asked if there was a female first aid worker. Tom said he would find one for us, and soon a young woman came to talk to the Iraqi women. I asked Tom if there was a quiet place we could pray, but there were no rooms so they set up a corner near our beds which was ok.  

We sat with the other Iraqi families for the rest of the day, having cups of tea, biscuits and fruit when the workers brought them around. Everyone was very quiet. I think no one really knew how we should behave. Also some people were getting very sad, I think because most of us had spent time in refugee camps and although we feel safe now in Australia it is still upsetting for us. Some people are very worried about their homes too, and about when we will be able to go home. I was worried also, but I did not want to upset my little brother and sister so I tried to be brave. My mother was quite upset, and she mostly slept, so I played made up games with my brother and sister to keep our minds off the situation.

At dinner, the workers brought around dinner. I was very hungry so I ate it all, but my mother did not want to eat most of the food. She was hungry but she didn’t eat it because she wasn’t sure if it was halal. She didn’t want to make a fuss but I told her I would get her something she could eat. “You have to eat mum” I told her. So I went and asked Tom for some more bread, and explained that we need vegetarian food if there is no halal food. Then we all prepared to go to sleep. My mother was getting anxious, she did not want her and Nina sleeping in the same space as male strangers, so I asked Tom for some spare sheets and I hung sheets up to make a separate space for them. 

We had to stay at the evacuation centre for two nights, but it was easier on the second day because we knew people and understood how things worked, and because I had asked for different food the night before, Tom remembered to organize the right food for us. Tom also found us some games to play with the kids. The next morning after breakfast, the emergency workers told us the fires had been controlled and that they would be able to take us home in the afternoon. We were all very relieved. They also gave us some food and blankets to take home, and a number to call if our house was very damaged and we needed help. Geez, I bet Tom was glad to see the back of us!!
ESTHER’S STORY 

Esther is a grandmother who has lived in Australia for many years. She still remembers however, floods in Far north Queensland that happened only weeks after she had arrived from Spain in 1961. 

On the boat trip to Australia she befriended a woman and her children who also lived in Far north Queensland where Esther’s husband was cutting sugar cane. This new friend, Dorothy, invited Esther and her two young daughters for a visit. Dorothy’s son drove down from Innisfail to Ingham to collect Esther and her small daughters. The visit went uneventfully until it was time to return to Ingham. This is what Esther says: 

‘After we got to Innisfail, we were taken on a road trip to Cairns and beyond. In the sixties, it was all very different to now. We were overwhelmed by the drive through what looked to us like virgin jungle – it was like we were in the Amazon jungle or living inside one of the Tarzan movies which were so popular when I was younger. The road was very winding and the vegetation came up right to the roadside; it was thick and lush, you could almost see things grow. I was so surprised to see branches that had fallen on the road and a truck that went along clearing all the fallen vegetation. Dorothy told me this was a ‘road crew’ employed to keep the road clear. We had never seen such a thing. In Spain at the time, if branches fell onto the road, it was up to you to clear them if they were in your way. What an enlightened country I thought.’ 

‘We had a good time, my daughters had no friends yet because we had just arrived and they were still learning English. So it was good for them to catch up with Dorothy’s children.’ 

‘The real adventure really began when we were driving back to Ingham. We said goodbye to Dorothy and her young children and her older son took us back. It had been raining very heavily for a few days but we wanted to go back home and so we began the drive back to Ingham. Suddenly half way between like a waterfall. It was difficult to see through the windshield. Dorothy’s son kept driving and minimising the danger – but I was very scared. This was something I had never seen before either, it was like a wall of water.’
‘We drove for a while longer but had to stop when we got to a bridge that was under water… And there we stayed for over four days. My daughters and I slept in the car and the young man slept in the pub. I forgot to tell you that there was a petrol station, a milk bar and a pub. Once again I was really astonished; this whole experience gave me a very powerful insight into Australia. In Spain back then, not now, things have changed there too; we would have managed as best we could. The pub would have run out of food, people would have been fighting to get a bed for themselves… Here the pub didn’t run out of food, there were enough beds. How?’ 

‘All these women appeared with large cauldrons and camp beds and organised things. Later I realised they were the Country Women’s Association. At the time, they just seemed like a group of very caring and well organised women. The owners of the petrol station, pub and milk bar, I think also the local police, were all part of this ‘operation’. I felt safe. Even though I was a city girl, a bit frightened about what my husband and I had just done, leaving all our family in Spain, coming to what seemed like an untamed wilderness, seeing the calm and organised way of dealing with an emergency; all this made me feel like we were going to be alright.’ 

‘So even though I could only say a few words – thank you, please, may I have a cup of tea! - I ended up helping to cook for all of us stuck in this place in the middle of nowhere.’ 

TRISHA’S STORY

Extract from: Webb, Carolyn, ‘The nightmares still come but Troy Broadbridge’s widow wants to be known for the positives in her life’.  The Age 29 October 2005. 

Ten months after surviving the Boxing Day tsunami that killed her AFL footballer husband, Trisha Broadbridge still has nightmares. ‘Often, I’ll have a dream about someone I’ve spent time with during the day, where there’s water and I can’t save them,’ she says. ‘It’s always different places, and the water comes’. 

‘Quite a few times I dream about the actual tsunami. Sometimes I wake up and feel things cutting into my body, and it feels like it’s happening again. I think things trigger it, like when I’m anxious and my resources are really low and I’m not sleeping really well, that’s when the dreams come back.’ 

But by day, at least, she is moving on. ‘I really wanted to steer away from the tragedy of what happened,’ she says. ‘I don’t want it to be an excuse for, years down the track, me to be going, ‘I was in the Asian tsunami on Boxing Day. I can’t do this or that.’ I really don’t want to be known as the girl who lost her AFL footballer husband in the tsunami.’ ‘I want to be known for the person I am and the positive things I do, not for the negativity of what happened.’… 

Sure, she kept her emotions in check for the first three months of this year — through two funerals for her husband (in Melbourne and Adelaide), an international cricket benefit match and her first return to Phi Phi Island in February. 

Her friend and mentor, former Melbourne footballer Jim Stynes, refers in the book to her ability to ‘turn off her emotions’ in a crisis. It wasn’t until three months after the tsunami that she was alone for long enough for reality to strike. 

She realised, she writes, that ‘Troy was not there to hold me, and he never would be ever again … I rang my mum, hysterical …’ 

They took her to hospital and she was admitted as an involuntary psychiatric patient at the Albert Road Clinic. 

Seven months later… it is striking how well Broadbridge looks, her life filled with new purpose from projects on the go. 

Earlier this month, she returned from opening the Broadbridge Education Centre for local children on Phi Phi Island – a school she raised funds for and built with the help of the Melbourne footballers. The centre is housed on the grounds of the resort she had stayed in on Boxing Day. She plans to go back to Phi Phi every year to teach for a month. 

On October 5, days after returning from Thailand, Broadbridge spoke about resilience to 1000 Bairnsdale schoolchildren at workshops for Reach, the youth Foundation she has been involved with for nine years. Reach in turn had helped her deal with Troy’s death.

She felt his presence on March 26 this year when … she stepped out onto the MCG as guest of honour at the round one AFL match between Melbourne and Essendon which had been dedicated to Troy. 

She decided it would be “a day for the players, not the tragic bride” and from that moment she also decided to make the most of her second chance at life. 

“I think one thing that really got me through was just knowing there were 300,000 people that died in the Tsunami and I somehow survived, and I would not want – for everyone, not just for Troy – to be sitting around not doing something with my life.”

Curriculum Links

Tasmanian teachers please note – this lesson plan will assist students to develop skills in Thinking, Communicating, and Social Responsibility

Curriculum links - Studies of society and environment:

	ACT
	NSW
	Qld
	SA
	Vic
	WA
	NT

	Investigation, communication and participation Level 6

comes to an informed personal decision through discussing and considering viewpoints

and evidence presented by others
	Geography Stage 5

5.3 selects and uses appropriate written, oral and graphic forms to communicate geographical information
	Place and space Level 6 

PS 6.3 Students initiate and undertake an environmental action research project based on fieldwork.
	Place, space and environment Standard 5 

5.4 Analyses and justifies personal views about similarities and differences between regions, in Australia and globally, identifying factors which shape dominant natural, socio-cultural, political, economic and environmental contexts.
	Geographic knowledge and understandings Level 6

explain the operation of a major natural system and its interaction with human activities
	Place and space Level 6 

generalise, draw conclusions and evaluate complex issues and problems about people and environments in both familiar and unfamiliar contexts
	Social systems and Structures Band 5

Soc 5.4 Values, Beliefs and Cultural Diversity

critically evaluate the cultural and social structures, values and beliefs of communities and groups that impact and influence behaviour, attitudes and actions.


	ACT
	NSW
	Qld
	SA
	Vic
	WA
	NT

	Human relations Level 6

analyses how different situations and experiences can influence individual attitudes and behaviour.
	Communicating Stage 5

5.11 Adapts and evaluates communication skills and strategies to justify opinions, ideas and feelings in increasingly complex situations.


	Promoting the health of individuals and communities Level 6

6.1 Students investigate the social, cultural and environmental factors associated with a health concern of young adults in order to propose strategies that promote the health of themselves and others.
	Health of Individuals and Communities Standard 5

5.6 Critically analyses the immediate, short- and long-term consequences and the inter-relationships of behaviours that affect the health of communities.
	Health knowledge and promotion Level 6

compare and evaluate perceptions of challenge, risk and safety
	Self-management skills Level 6 

assess how these situations [personally challenging] are affecting others and collaborate to develop and provide a support plan
	Promoting Individual and Community Health Band 5 

HP 5.1 Individual and Community Health and Safety

develop and act on a personal health and safety plan and evaluate community initiatives to promote health and safety


        Curriculum Links - Health and physical education:

Curriculum Links - English:

	ACT
	NSW
	Qld
	SA
	Vic
	WA
	NT

	Speaking and listening Level 6 

communicates detailed information and explores different ways of looking at complex issues in both formal and informal situations

Reading and viewing Level 6

reads and views different opinions of complex issues in a range of texts and prepares written and spoken responses to support personal points of view and understanding
	Stage 5

7. A student thinks critically and interpretively using information, ideas and increasingly complex arguments to respond to and compose texts in a range of contexts.
	Syllabus under review
	Writing Standard 5

5.4 Composes a range of texts that include detailed information and explore different perspectives about diverse topics or issues and adjusts the text to produce an intended effect upon the audience
	Reading Level 6

Explain how texts are shaped by the time, place and cultural setting in which they are created 

Writing Level 6

… compose a range of other texts, such as feature articles, webpages and workplace texts … 

Speaking and listening Level 6 

When engaged in discussion, they compare ideas, build on others’ ideas, provide and justify other points of view, and reach conclusions that take account of aspects of an issue
	Reading Level 6

explore different perspectives and relate them to their own understandings of the contemporary world

Writing Level 6

write a wide variety of text types, exploring different perspectives on complex and challenging issues, both personal and public
	Reading and viewing Band 5 

R/V 5+.1 Texts and Contexts

critically analyse and explain the socio-cultural values, attitudes and assumptions that texts reflect and project

Listening and speaking Band 5

L/S 5.1 Texts and Contexts

discuss and analyse ideas and information from a range of challenging spoken texts; speak effectively to selected audiences

L/S 5.3 Strategies

use a variety of strategies to evaluate and interpret spoken texts; apply strategies in the delivery of own texts.
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